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St Joseph’s Catholic Primary School Pupil                           
premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name St Joseph’s Catholic 
Primary School 

Number of pupils in school  236 

Proportion (%) of pupil premium eligible pupils 10% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2022 to 2023-2024 

Date this statement was published December  2021 

Date on which it will be reviewed September 2022 

Statement authorised by Mrs C Cade (Executive 
Headteacher) 

Pupil premium lead Mr Ben Sandbach 
(Head of School) 

Academy Council lead Mrs Marlyn Morgan  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £29,775 

Recovery premium funding allocation this academic year £2,755 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£884,468.56 
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Part A: Pupil premium strategy plan 

Statement of intent 

You may want to include information on: 

 What are your ultimate objectives for your disadvantaged pupils? 

 How does your current pupil premium strategy plan work towards achieving 

those objectives? 

 What are the key principles of your strategy plan? 

Our intention is that all pupils St Joseph’s Catholic Primary School will achieve highly 

and make at least good progress, irrespective of their background or the challenges 

they face. The aims of our pupil premium strategy is to support disadvantaged pupils to 

achieve that goal, including high attaining children.  

At our school, we have several families who we consider vulnerable and face 

considerable challenge due to working with Social Workers, being Children in Care and 

a number in receipt of Free School Meals. The activity we have outlined in this 

statement is also intended to support their needs, regardless of whether they are 

disadvantaged or not. 

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest 

impact on closing the disadvantage attainment gap and at the same time will benefit 

the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed 

below, is the intention that non-disadvantaged pupils’ attainment will be sustained and 

improved alongside progress for their disadvantaged peers. 

The Pupil Premium strategy is also a core part of our School Development Plan as well 

as our wider school plans for education recovery following the COVID-19 lockdowns, 

notably in its targeted support through the National Tutoring Programme for pupils 

whose education has been worst affected, including non-disadvantaged pupils.     

Our approach will be responsive to common challenges and individual needs, rooted in 

robust diagnostic assessment, not assumptions about the impact of disadvantage. The 

approaches we have adopted complement each other to help pupils excel. To ensure 

they are effective we will: 

 ensure disadvantaged pupils are challenged in the work that they’re set 

 act early to intervene at the point need is identified 

 adopt a whole school approach in which all staff take responsibility for disadvan-

taged pupils’ outcomes and raise expectations of what they can achieve 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Assessments, observations, and discussions with pupils suggest 
disadvantaged pupils generally have greater difficulties with phonics 
than their peers. This negatively impacts their development as readers.  

2 Internal assessments indicate that maths attainment among disadvan-
taged pupils is significantly below that of non-disadvantaged pupils.  

On entry to Reception class in the last 3 years, between 33-100% of our 
disadvantaged pupils arrive below age-related expectations compared 
to 30-37% of other pupils. This gap remains steady to the end of KS2. 

3 Our attendance data over the last 3 years indicates that attendance 
among disadvantaged pupils has been approximately 3% lower than for 
non-disadvantaged pupils. 

20.8% of disadvantaged pupils have been ‘persistently absent’ com-
pared to 13.7% of their peers during that period. Our assessments and 
observations indicate that absenteeism is negatively impacting disad-
vantaged pupils’ progress. 

4 Our assessments, observations and discussions with pupils and families 
have identified social and emotional issues for many pupils, notably due 
to COVID lockdown trauma, and a lack of enrichment opportunities dur-
ing school closure. These challenges particularly affect disadvantaged 
pupils, including their attainment. 

Teacher referrals for support have markedly increased during the pan-
demic. 22 disadvantaged pupils currently require additional support with 
social and emotional needs, with 8 regularly receiving small group inter-
ventions with other receiving in class intervention. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

 Increased pupil engagement 
and confidence in reading. 
Gaps in learning have been 
identified.  

 Increased evidence of all pupils 
being able to read. Gaps in 
learning are narrowing. 

 Fidelity -. Staff in EY and KS1 follow the structure for 
high quality daily phonics.  

 Reach -. All teacher and teaching assistants follow the 
structure of RWI.  

 Acceptability – Staff confidence is teaching reading 
increases. 
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 Improved outcomes for all 
pupils at the end of EY and in 
the Yr.1/2 phonics screening 
tests. Gaps in learning have 
been addressed.   

 Fidelity -. Staff in EY and KS1 follow the structure and 
there is consistency in the teaching of phonics.  

 Acceptability –Staff are more confident in the teaching 
of phonics.  

 Fidelity -. There is a consistent and embedded approach 
to the teaching of phonics.  

 Acceptability – Staff feel empowered to teach phonics. 

 Increase pupil engagement and 
confidence in reading. The 
lowest 20% of pupils can 
access the lessons and to a 
variety of high quality reading 
books. Gaps in learning have 
been identified. 

 Increased evidence of reading 
beyond the classroom. Gaps in 
learning are narrowing.  

 Improved reading outcomes at 
Ks1 and Ks2 for all pupils. 
Gaps in learning have been 
addressed.   

 Fidelity -. All staff use Cracking Comprehension and 
teacher reading daily.  

 Reach – All staff use the Cracking Comprehension 
approach to teaching reading. All learning support staff 
are familiar with the Cracking Comprehension approach.  

 Acceptability – Staff confidence in teaching reading 
increase.  

 Fidelity – Signs of improving the sequence and 
consistency of the teaching of reading. 

 Fidelity – Consistent and embedded approach to the 
teaching of reading. Improved quality of teaching: 
modelling and explanations.  

 Acceptability – All staff feel empowered to teach reading 
and reading comprehension. 

 Increase pupil engagement and 
confidence in writing. The 
lowest 20% of pupils can 
access the lessons and to a 
variety of high quality texts 
form which they can plan their 
writing. Gaps in learning have 
been identified. 

 Increased evidence of writing 
progression. Gaps in learning 
are narrowing. 

 Improved writing outcomes at 
Ks1 and Ks2 for all pupils. 
Gaps in learning have been 
addressed   

 Fidelity -. All staff us the JC planning and approach to 
teaching writing. 

 Reach – All staff use the JC approach to teaching 
writing. All learning support staff are familiar with the 
Write Stuff approach.  

 Acceptability – Staff confidence in teaching writing 
increase and the lowest 20% of pupils are engaged in 
writing. 

 Fidelity – Signs of improving the sequence and 
consistency of the teaching of writing. 

 Fidelity – Consistent and embedded approach to the 
teaching of writing. Improved quality of teaching: 
modelling and explanations.  

 Acceptability – All staff feel empowered to teach writing. 

 Increase pupil engagement and 
confidence in maths. The 
lowest 20% of pupils can 
access the lessons and gaps 
are narrowing. 

 Increased evidence of 
progression in maths. 

 Improved maths outcomes at 
Ks1 and Ks2 for all pupils 

 Fidelity -. All staff us the WRMH to teach maths. Pre-
teach session and SDI sessions take place.  

 Reach – All staff use the WRMH approach to teaching 
maths. All learning support staff are familiar with the 
WRMH approach.  

 Acceptability – Staff confidence in teaching maths 
increase and the lowest 20% of pupils are engaged in 
maths. 

 Fidelity – Signs of improving the sequence and 
consistency of the teaching of maths. 

 Fidelity – Consistent and embedded approach to the 
teaching of Maths Mastery. Improved quality of 
teaching: modelling and explanations.  

 Acceptability – All staff feel empowered to teach maths. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £15,530 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Improve outcomes in phonics 
and reading for pupils eligible 
for PP from Reception to Year 2 
and therefore increase the 
number of pupils achieving ARE 
in reading at Key Stage 2 in all 
subjects. 

Phonics approaches have a strong evidence base 
that indicates a positive impact on the accuracy of 
word reading (though not necessarily 
comprehension), particularly for disadvantaged 
pupils:  

Phonics | Toolkit Strand | Education Endowment 
Foundation | EEF 

1 

Embed the use of White Rose 
Maths and same day 
intervention into the Maths 
curriculum, particularly targeting 
children’s gaps in learning. 

Data informed tracking across school and the 
identification of specific areas of develop 
Consultation with LA regarding strategies and 
systems that have the maximum impact 

EEF Research: ’ Ensuring an effective teacher is 
in front of every class, and that every teacher is 
supported to keep improving, is the key ingredient 
of a successful school 

 

The DfE non-statutory guidance has been pro-
duced in conjunction with the National Centre for 
Excellence in the Teaching of Mathematics, draw-
ing on evidence-based approaches:  

Maths_guidance_KS_1_and_2.pdf (publish-
ing.service.gov.uk) 

2 

Improve the quality of social and 
emotional (SEL) learning. 
 

SEL approaches will be 
embedded into routine 
educational practices and 
supported by professional 
development and training for 
staff. 

There is extensive evidence associating 
childhood social and emotional skills with 
improved outcomes at school and in later life 
(e.g., improved academic performance, attitudes, 
behaviour and relationships with peers): 
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https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 10,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

With support from the 
Literacy Hub, ensure all 
staff are trained on the 
effective delivery of Read 
Write Inc. and provide 
small group intervention 
to ensure all children 
make progress in their 
early reading. 

Impact through teacher led intervention has been high 
and specific areas of need have been identified for 
individual children and PP will EEF Research: 
‘Evidence consistently shows the positive impact that 
targeted academic support can have, including on those 
who are not making good progress across the spectrum 
of achievement.” 

Data informed tracking across school and the 
identification of specific areas of intervention needed for 
intervention. Consultation with LA regarding strategies 
and systems that have the maximum impact 

EEF Research: ’ Ensuring an effective teacher is in 
front of every class, and that every teacher is supported 
to keep improving, is the key ingredient of a successful 
school 

Phonics approaches have a strong evidence base 
indicating a positive impact on pupils, particularly from 
disadvantaged backgrounds. Targeted phonics 
interventions have been shown to be more effective 
when delivered as regular sessions over a period up to 
12 weeks: 

Phonics | Toolkit Strand | Education Endowment 
Foundation | EEF 

1 

Establish small group 
same-day maths 
interventions for 
disadvantaged pupils 
falling behind age-related 
expectations based on 
needs from lessons. 

Tuition targeted at specific needs and knowledge gaps 
can be an effective method to support low attaining pu-
pils or those falling behind, both one-to-one: 

One to one tuition | EEF (educationendowmentfounda-
tion.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | Education 
Endowment Foundation | EEF 

2 

Engaging with the 
National Tutoring Pro-
gramme to provide a 
blend of tuition, mentoring 
and school-led tutoring for 
pupils whose education 
has been most impacted 

Tuition targeted at specific needs and knowledge gaps 
can be an effective method to support low attaining pu-
pils or those falling behind, both one-to-one: 

One to one tuition | EEF (educationendowmentfounda-
tion.org.uk) 

And in small groups: 

1, 2 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
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by the pandemic. A 
significant proportion of 
the pupils who receive 
tutoring will be 
disadvantaged, including 
those who are high 
attainers. 

Small group tuition | Toolkit Strand | Education 
Endowment Foundation | EEF 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 7,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Provide pastoral support 
through Learning Mentor 
and Catholic Care for 
Pupils eligible for PP to 
have fewer moments of 
feeling anxious and 
therefore are able to 
make better progress in 
their work.  

Requested support from PP families 

 

Data and figures that relate to the local area 

 

Observation of behaviours and analysis of problem 
solving and resilience across school. 

 

EEF Research: ‘Wider strategies relate to the most 
significant non-academic barriers to success in school, 
including attendance, behaviour and social and 
emotional support. While many barriers may be 
common between schools, it is also likely that the 
specific features of the community each school serves 
will affect spending in this category.’ 

 

Pupil Premium attendance data 

 

To widen experiences and enhance the 

curriculum 

With PP we can lay down the foundations 

of a healthy and active lifestyle that will 

hopefully continue into later life. 

 

The DfE guidance has been informed by engagement 
with schools that have significantly reduced levels of 
absence and persistent absence. 

3 

To provide ‘nurture’ 
sessions, as well as 
pastoral support, in which 
disadvantaged pupils 
have targeted access 
through specific 
interventions. 

3 

Raise the attendance of 
disadvantaged pupils to at 
least the national average 
by reducing persistent 
absence. 

3,4 

Ensure enrichment 
activities are available for 
all with pupils. 

 

Total budgeted cost: £ 32,530 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021, 

and 2020 to 2021 results will not be used to hold schools to account. Given this, please 

point to any other pupil evaluations undertaken during the 2020 to 2021 academic year, 

for example, standardised teacher administered tests or diagnostic assessments such 

as rubrics or scales. 

The following assessments were made using a mix of Teacher Assessment backed up 

with SATs test taken under test conditions as well as assessments from NFER & White 

Rose Maths. Writing was both internally and externally moderated at sessions provided 

by Wakefield Council. 

 Reading Writing Maths 

Y6 TA 89% 76% 89% 

Y6 PP TA 60% 20% 80% 

Y6 TA GD 48% 21% 34% 

Y6 PP TA GD 20% 0% 0% 

    

Y2 TA EXP+ 53% 60% 67% 

Y2 PP TA EXP+ 0% 0% 0% 

Y2 TA GD 23% 7% 17% 

Y2 PP TA GD 0% 0% 0% 

    

Phonics Pass All chn – 70% PP – 43%  
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. 

For example, about your strategy planning, or other activity that you are implementing 

to support disadvantaged pupils, that is not dependent on pupil premium or recovery 

premium funding. 

 

 

 


