Pupil premium strategy statement — St Joseph’s Catholic
Primary School, Pontefract

This statement details our school’s use of pupil premium funding to help improve the
attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic
year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data
Number of pupils in school 222
Proportion (%) of pupil premium eligible pupils 10%

Academic year/years that our current pupil premium strategy 2025-2028
plan covers (3-year plans are recommended — you must
still publish an updated statement each academic year)

Date this statement was published 22.10.25
Date on which it will be reviewed 22.10.26
Statement authorised by Mrs M Velayudhan
Tomlin
Pupil premium lead Mrs M Velayudhan
Tomlin
Governor / Trustee lead Mrs E Bosley
Funding overview
Detail Amount
Pupil premium funding allocation this academic year £34,220

Pupil premium funding carried forward from previous years | £0
(enter £0 if not applicable)
Total budget for this academic year £34,220
If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan
Statement of intent

Our intention is that all pupils St Joseph’s Catholic Primary School will achieve highly and
make at least good progress, irrespective of their background or the challenges they face. The
aims of our pupil premium strategy are to support disadvantaged pupils to achieve that goal,
including high attaining children.

At our school, we have several families who we consider vulnerable and face considerable
challenge due to working with Social Workers, being Children in Care and a number in receipt
of Free School Meals. The activity we have outlined in this statement is also intended to
support their needs, regardless of whether they are disadvantaged or not.

High-quality teaching is at the heart of our approach, with a focus on areas in which
disadvantaged pupils require the most support. This is proven to have the greatest impact on
closing the disadvantage attainment gap and at the same time will benefit the non-
disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the
intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside
progress for their disadvantaged peers.

The Pupil Premium strategy is also a core part of our school development focus.

Our approach will be responsive to common challenges and individual needs, rooted in robust
assessment, not assumptions about the impact of disadvantage. The approaches we have
adopted complement each other to help pupils excel. To ensure they are effective we will:

e ensure disadvantaged pupils are challenged in the work that they’re set

e act early to intervene at the point need is identified

¢ adopt a whole school approach in which all staff take responsibility for disadvantaged
pupils’ outcomes and raise expectations of what they can achieve

Challenges
This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge Detail of challenge
number
1 Observations have indicated that disadvantaged pupils experience one or all

high levels of anxiety, and attachment or relationship difficulties.

of the following: low self-esteem and confidence, poor emotional regulation,

vantaged pupils.

impacting disadvantaged pupils’ progress.

2 Our attendance data over the last 3 years indicates that attendance among
disadvantaged pupils has been approximately 9% lower than for non-disad-

Our assessments and observations indicate that absenteeism is negatively

This negatively impacts their development as readers

3 Assessments, observations, and discussions with pupils suggest disadvan-
taged pupils generally have greater difficulties with phonics than their peers.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and
how we will measure whether they have been achieved.

Intended outcome

Success criteria

By the end of the academic year, Pupil Premium
pupils will:

e Demonstrate improved emotional regula-
tion and resilience

e Show increased engagement in learning

e Improve attendance and punctuality

e Reduce behaviour incidents and exclusions

e Make stronger academic progress as a re-
sult of improved wellbeing

Intervention:

e One-to-one and small group pastoral
support delivered by a trained Learning
Mentor

Target Group:

e Pupil Premium pupils identified through:
o Teacher concerns
o Behaviour logs
o Attendance data
o Safeguarding and SEMH assess-
ments

Delivery:

The Learning Mentor will:

e Deliver regular 1:1 mentoring sessions

focusing on:

Emotional literacy

Confidence building

Coping strategies

Social skills

e Run small group interventions (e.g. nur-
ture groups, social skills groups)

e Provide daily check-ins for vulnerable pu-
pils

e Support pupils during transitions (e.g.
start of day, lunchtimes)

e Liaise with families to support con-
sistency between home and school

e Work alongside external agencies where
appropriate

O
O
O
O

By the end of the academic year, Pupil Premium
pupils will:

e Have an improve attendance and punctu-
ality

e Have an attendance above 95%

e Have a reduction in behaviour incidents

e Teacher assessments demonstrate an im-
proved focus

e The attendance team monitors attendance
closely, scrutinising this data

e Attendance of PP pupils is reported to the
Academy Council to enable further scrutiny

e The attendance team are proactive in taking
early intervention

e The attendance team liaise with parents
closely to support them with their child’s
attendance

e Appropriate action is taken to address
lateness or absence of PP pupils, including
letters, meetings, support for parents, EWO
advice




Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to address
the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £19,423.50

Activity

Evidence that supports this approach

Challenge
number(s)
addressed

Improve the quality of
social and emotional
(SEL) learning.

SEL approaches will
be embedded into
routine educational
practices and sup-
ported by profes-
sional development
and training for staff.

We have nurture
sessions, Learning
Mentor, RSHE
curriculum
underpinning these,
classroom strategies
e.g. daily check in’s,
books, talking about
feelings and POL
activities.

The Learning Mentor
runs 1:1 and small
group nurture
sessions.

The Learning Mentor
meets with and
supports parents and
family members of
pupils.

The Learning mentor
meets with Team
Around the School
and Future in Minds
The Learning Mentor
attends CiN meetings
and core group
meetings.

There is extensive evidence associating
childhood social and emotional skills with
improved outcomes at school and in later
life (e.g., improved academic performance,
attitudes, behaviour and relationships with
peers):

Improving Social and Emotional Learning

in Primary Schools | EEF

EEF guidance highlighting the impact of targeted
pastoral and social-emotional interventions on
learning outcomes

1



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel

Targeted academic support (for example, tutoring, one-to-one support,

structured interventions)
Budgeted cost: £8,322.00

Activity Evidence that supports this approach | Challenge number(s)
addressed

Additional phonics ses- | Phonics approaches have a strong evi- | 3
sions targeted at disad- | dence base indicating a positive impact

vantaged pupils who on pupils, particularly from disadvan-

require further phonics taged backgrounds. Targeted phonics

support. interventions have been shown to be

Keep up to date with the | more effective when delivered as regu-

English Hub updates. lar sessions over a period up to 12
weeks:

Phonics | Teaching and Learning Toolkit

| EEF

Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £6,474.50

Activity Evidence that supports this approach Challenge
number(s)
addressed

Embedding principles | The DfE guidance has been informed by 2

of good practice set engagement with schools that have
out in the DfE’s guid- | Significantly reduced levels of absence and

ance on working to- persistent absence.
gether to improve
school attendance. Evidence showing that improved wellbeing and

C attendance lead to improved academic progress
This will involve P prog

training and release
time for staff to
develop and
implement new
procedures around
improving

attendance.

The Learning Mentor
monitors and analyses
attendance data on a
daily basis.

The Learning Mentor
conducts attendance
work with outside
agencies, including
meeting the Education
Welfare Officer every



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance

half term and lasing
with this professional
in-between.

The Learning mentor
completes and
circulates all
attendance letters,
following SLT sign of.
The Learning mentor
conducts all daily first
day contacts and
attends all home visits
with

The Learning Mentor
completes and
maintains all
attendance logs on
CPOMS and the
school’s information

system.

To provide ‘nurture’ There is extensive evidence associating
sessions/ Iegrnlng childhood social and emotional skills with
mentor sessions In improved outcomes at school and in later
which disadvantaged | jife (e.g., improved academic performance,
pupils have targeted attitudes, behaviour and relationships with
access through peers):

specific interventions. Improving Social and Emotional Learning

in Primary Schools | EEF

Total budgeted cost: £ 34,220.00


https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils
Reading gaps have narrowed ensuring more disadvantaged pupils achieve expected
standards in phonics and reading.

Phonics 24-25:
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SATS Maths

We implement Mighty Maths (All KS2 children are streamed across three sessions per
week), Maths meetings, maths mastery, timetable practice and pre-teach, plus the use of
LBQ to support gaps in learning in the next academic year as maths is an ongoing key

area for development.




